
Portage Public Schools 

Monitoring Report 

 
Policy Type: Ends  
Policy Title: (1.1) Global Ends (National, State, and Local Measures) 
 
 
As requested by the Board during the 2016/2017 school year, the Monitoring Report on Ends 
Policy 1.1 continues to be divided into smaller segments so that adequate time can be spent 
presenting and discussing this key Ends Statement. 
 
We continue to divide the report into three segments and report on them as follows: 
 

 National Measures  – October 
 State Measures  –  November 
 Local Measures  –  December 
 Analysis/Response –  January 

 
Monitoring information will be presented during the “Reports” portion of the Board meeting.  
There will be time to discuss and ask questions during and after the presentation. 
 
After all three reports have been presented the Board will be asked to accept Monitoring Report 
1.1. 
 
Certification 

I hereby present my Monitoring Report on Ends Policy 1.1 (National, State, and Local Measures) 
in accordance with the monitoring schedule established by the Board.  I certify that the information 
provided in this report is true as of January 4, 2019. 
 
 
 
______________________________________  January 4, 2019 
  Signature      Date 
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Elements in Monitoring Report 1.1- National, State and Local 

 
Policy Language 1.1 
Interpretation 
Report 
National Measures:  The SAT and PSAT assessments 
Overview of Trends on National Measures 
State Measures: M-STEP 
Trends on State Measures 
Local Measures: DIBELS 
Trends on Local Measures 
Summary Dashboard for Prior Years and Comparable Communities 
Further Analysis 
Response 
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1.1 POLICY LANGUAGE 

 
Students demonstrate a mastery level of core curriculum standards greater than in prior years and 
in comparable communities.* 
 

*This ends statement was revised by the Board on 5/22/2017. 
 

Students demonstrate a mastery level of core curriculum standards greater than in prior years, with 
the long-term goal of approaching or exceeding the highest performing comparable 
communities.** 
 
**This ends statement was revised by the Board 10/22/2018. 
 

Interpretation 

The interpretation is based on the ends statement revised by the Board on 5/22/2017. 
 

I provide definitions below to interpret the following terms in the ends policy: 

Core Curriculum is interpreted to mean the K-12 curriculum utilized by Portage Public Schools.  
It is aligned with the Michigan Department of Education learning standards.   

Core Curriculum Standards is interpreted to mean the standards and learning targets in the 
publicly available results from student assessments; Michigan Test of Educational Progress (M-
STEP grades 3-8, 11), and the SAT (grade 11).  I also include two essential, but private interim 
progress assessments; DIBELS (K-5), and PSAT 8/9 and PSAT 10 (9, 10).   

Comparable Communities is interpreted to mean a select group of seven school communities 
throughout the state that have similar demographic and resource characteristics.  The comparable 
communities were determined in 2016.  To identify the seven districts, four data sources were 
used. MiSchoolData was utilized to filter for similar districts using the criteria of enrollment, 
socioeconomic indicators, special education services, and race distribution.  Bulletin 1014 was 
used to identify district revenue and expenditure data.  The Michigan Senate Fiscal Agency 
provided the foundation allowance data.  Finally, US Census information was referenced to 
provide a measure of median household income and community population.  From this list of 
approximately 20 districts, selected districts were removed when a single factor or multiple factors 
set them apart from Portage Public Schools in an essential fashion.  For example, a district that 
received $12000 per student on the foundation allowance was removed from the list.   

Greater than in Prior years is interpreted to mean that Portage Public Schools students are 
advancing in proficiency at a rate greater than in prior years.  “Met Expectations” means that our 
current year results are equal to or above the prior three-year average for non-cohort data.  Where 
available, cohort data is used to provide the clearest picture of student growth. “Partially Met 
Expectations” means that we are within the range of the prior three-year schools values. 
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Greater than in Comparable Communities is interpreted to mean: “Met Expectations” means that 
we are in the top three schools (or the top two schools due to a small subgroup population limiting 
comparable data) when ranked with comparable communities for available information.   

Report  
 

This year Monitoring Report 1.1 is being divided up into three separate reports, National, State, 
and Local.  Each report section will focus on the assessments being administered at that level. 
 
Our curriculum alignment with State Standards is an on-going process. Curriculum Committees, 
whether grade-level based or subject area-based, meet throughout the year to address a wide 
variety of curricular issues, including alignment. 
 
We use local, state and national level assessments to track student mastery for reporting purposes.  
During the 2017-2018 school year, the State of Michigan continued to make adjustments to the 
delivery and testing expectations regarding the M-STEP.  These changes were minimal and allow 
us to continue use the 2016 year as our baseline year.  Changes to M-STEP science assessments at 
grades 4, 8, and 11 continue to build. 
 

National Measures:  The SAT and PSAT assessments 
 

Michigan shifted its high school benchmark assessment to the SAT in 2016.  The SAT tests 
students’ knowledge of reading, writing and math — subjects that are taught every day in high 
school classrooms in Michigan.1   
 
The SAT and the PSAT were redesigned in the 2015-2016 school year.  This includes a vertically 
aligned longitudinal assessment system similar in nature to the ACT Aspire series. The College 
Board has partnered with the Khan Academy to connect PSAT results to individualized learning 
plans for all students.   
  

                                                           
1 College Board website and MDE website and publications. 
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SAT 

In 2016, the SAT replaced the 11th grade Mathematics and English Language Arts components of 
the M-STEP.  This reduced testing time for high school juniors.  The 2016 testing year established 
our baseline data on the SAT. 

In 2017, the redesigned SAT continued to be used for MME Mathematics and ELA components at 
the 11th grade. 

ACT continues to provide its WorkKeys assessment for all high school students, and this 
assessment is still a part of the Michigan Merit Exam.2 

We are using the spring 2018 SAT data to inform and evaluate our instructional practices.  The 
spring 2016 assessments established our baseline and allow us to target and evaluate student 
performance in subsequent years.   

Our intent is to present trend data after we obtain at least four years of performance, allowing us to 
have at least three data points prior to identifying any trends in performance. 

PSAT 

In the spring 2017, all 9th and 10th graders took the PSAT 8/9 and PSAT 10, respectively.  2016 
was the first year of testing at 9th and 10th grades; the high school PSAT data will not be used for 
school accountability until the 2018-2019 school year.   

In 2018-2019, Michigan is moving to using the PSAT 8/9 as a part of the 8th grade M-STEP 
assessment, replacing the mathematics and ELA components.  Our 8th grade students completed 
the PSAT 8/9 assessment in the spring of 2018 in preparation for the use of the PSAT as a 
benchmark assessment at 8th grade. 
 

                                                           
2 MDE website and publications. 
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Overview of Trends on National Measures 

 

For All Student SAT measures: 
 Looking at our previous year’s performance, our average remained at our performance 

level (1091 last year and 1090 this year) and our percent college ready moved downward 
by 2% in both EBRW and in Mathematics.   
 

For our Economically Disadvantaged students on SAT measures: 
 We improved our overall SAT score for Economically Disadvantaged students by 13 

points.  Our percentage college ready in EBRW for these students declined 2% and the 
mathematics score increased 6%.  
 

For our African-American/Black students on SAT measures: 
 Our African-American/Black overall average combined score increased from 927 to 940 

with a cohort of 25 students.  Our percentage college ready in EBRW increased 10%, but 
our percent college ready in mathematics declined 3%.   
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State Measures: The M-STEP Assessment  

The Michigan Department of Education launched the Michigan Student Test of Educational 
Progress, or M-STEP in the spring of 2015.  The M-STEP meets all of the requirements put into 
law by the legislature. 
 
We are continuing to use our spring 2016 M-STEP results as our baseline. We use grades 5, 8, 
and 11 as our key measures of student progress on the M-STEP. These data are used within our 
MTSS teams and our department and grade teams to adjust curriculum and instruction. 
 
According to MDE, the M-STEP test will remain for the foreseeable future with some minor 
variations.  At the 8th grade level the M-STEP Math and ELA assessments will be replaced by 
the PSAT 8/9 Assessment in 2019.  The SAT serves at the state assessment for Math and ELA at 
the 11th grade. 
 
Our 5th, 8th, and 11th grade students have been piloting the M-STEP science assessment in 
preparation for full implementation and school accountability in 2020.  The science items are 
aligned with the Michigan Science Standards.  In 2018 our students at 5th, 8th, and 11th grades 
completed a two-cluster (approximately 15-25 questions) pilot M-STEP science assessment. 
 
To identify our growth, we continue using the Student Growth Percentile (SGP) for our student 
groups and sub-groups. Student Growth Percentiles look at the change in student achievement 
over two different assessments. Student Growth Percentiles are defined by the growth that 
comparable scoring students achieved after the first assessment was completed.3  We consider 
50th percentile as median growth for a year of instruction.  We use the percentage of students 
scoring 40th percentile or higher as demonstrating adequate growth as referenced by the MDE in 
the Michigan School Scorecard Guide.4 

                                                           
3 https://www.michigan.gov/documents/mde/Student_Growth_Percentiles_475671_7.pdf 
4 http://www.michigan.gov/documents/mde/2016_Michigan_School_Scorecard_Guide_538413_7.pdf 
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Trends on State Measures 

On M-STEP 5th Grade English Language Arts:  
 Our overall percent proficient in this cohort of students declined over last year’s students 

from 72% to 62%.  The overall State average declined 4% and all of our comparable 
communities also declined various amounts, but none approached a 10% change. 

 The 2018 Economically Disadvantaged cohort had 38% proficient, a decline from the 
2017 cohort of 14%. 

 The 2018 Black / African American cohort had 35% of students proficient, a decline 
from the 2017 cohort of 53%.  We had approximately the same percentage of students 
display adequate growth.    

 We lost a number of comparator schools on the Black / African American list due to the 
student count being below 30 students, thus scores are not displayed.  Grand Blanc 
Community Schools had over 30 students in this subgroup and is the only comparator 
school shown.  We had 26 students in this subgroup at 5th grade, so our subgroup isn’t 
visible to other districts. 

 
On M-STEP 5th Grade Mathematics:  

 The 2018 cohort had 48% of all 5th graders showing proficiency on the M-STEP math 
assessment.  This is a 4% decline when compared to the 2017 cohort of students. 

 The 2018 cohort of Economically Disadvantaged (ED) students were 24% proficient.  
This is a shift of 10% downward from the 2017 cohort of students.   

 The 2018 cohort of Black / African American students were 20% proficient, also a 
decrease from last year.  This shift was similar to the shifts in our comparator 
communities. 
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On M-STEP 8th Grade English Language Arts:  

 The 2018 cohort of 8th grade students completing the M-STEP assessment had 56% of 
students proficient.  Our comparable communities had similar shifts and our overall rank 
(5 of 8) remained the same.   

 The 2018 cohort of Economically Disadvantaged students had 30% proficient, a decrease 
of 5% from the 2017 cohort.   

 Compared with last year’s percent proficient, the 2018 Black / African American student 
cohort percent proficient declined to 35% from 32%.  We did have a 15% increase in the 
number of students displaying 40th percentile or higher growth from last year to this year.   
 

On M-STEP 8th Grade Mathematics:  
 The 2018 cohort of 8th grade students had a similar number of proficient students from 

last year, 49% (a 1% downward change from the 2017 cohort).  This was similar to 
changes in our comparator communities. 

 The 2018 cohort of Economically Disadvantaged students had 24% of students proficient, 
(a 3% increase of the 2017 cohort of students). 

 The 2018 cohort of Black / African American students had 20% of students proficient. 
This is a 6% increase when compared to the 2017 cohort of students.  

 
On the Student Growth Comparisons:  

 The 2018 cohorts of students tended to decline in the percent of students meeting 40th 
percentile growth in multiple categories when compared to the 2017 cohort.   

 The Black / African American cohort of 8th grade ELA students showed a marked 
increase over the 2017 cohort of students. 
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Local Measures: DIBELS  

DIBELS (Dynamic Indicators of Basic Early Literacy Skills) were developed to be economical and 
efficient indicators of a student's progress toward achieving a general outcome. 
 
DIBELS Next assesses the 5 Basic Early Literacy Skills of Phonemic Awareness, Alphabetic 
Principle and Phonics, Vocabulary, Oral Reading Fluency, and Comprehension that students need 
in order to become successful readers.5 These skills are predictive of reading acquisition and later 
reading achievement.  The early identification and intervention can prevent reading difficulties for 
many students. We can teach these skills and they improve outcomes for students when they are 
taught. DIBELS Next provides benchmark goals that are empirically derived, criterion referenced-
target scores.  The benchmark goals are derived based on longitudinal research examining how a 
score on a measure at a point in time predicts later reading outcomes.  
 
DIBELS Next continues to serve as our required kindergarten through second grade literacy 
screener, as allowed by MDE.  This allows us to not use the MDE K-2 early literacy and numeracy 
screener. When the Third Grade Reading Law was established the Michigan Department of 
Education was required to define what the appropriate tools to conduct literacy screening are. 
DIBELS Next is one of the approved tools. 6  We are also required to have a second tool for more 
extensive assessment of students well below benchmark.  We use the approved tool, DIBELS 
Deep to gain further insight on those students and their literacy needs.7   
 
We continue our protocol of screening all of our students three times a year, and progress 
monitoring students who require it on a more frequent basis. 
  
DIBELS continues to be used as our primary analysis tool for literacy intervention throughout our 
elementary buildings.  Like other internal screeners, DIBELS data isn’t publicly available for 
analysis. 
 
As our students are assessed using NWEA MAP Growth in Mathematics and Reading, we will 
evaluate the use of NWEA for measuring internal performance.  NWEA MAP Growth results 
could offer us an opportunity to evaluate local student growth in a new way. 
 
We have included 5 years of overall DIBELS Next data and three years of cohort DIBELS Next 
data for the classes of 2024 through 2026. 

                                                           
5 https://dibels.org/dibelsnext.html 
6 http://www.michigan.gov/documents/mde/17-18_Initial_Assessment_List_560866_7.pdf 
7 http://www.michigan.gov/documents/mde/17-18_Extensive_Assessment_List_560867_7.pdf 
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Conclusion for Local Measures 

Our overall DIBELS measures reflect 77% of students being identified as “At Benchmark” at the 
end of 3rd grade in 2018. This has been consistent over the past three years.  We have be using our 
district data review process and strong MTSS processes. Our sustained growth in DIBELS 
assessment has been the result of this work and meeting students’ needs in a systemic way. 
 
The data for our critical third grade reading goal looks at three cohorts of students, the classes of 
2024, 2025, and 2026 (current 7th, 6th, and 5th graders, respectively).  We can derive that when 
students are consistently with us, we have around 5-10 (1-2%) more that are at benchmark than for 
students who arrive from other school districts or situations. We know that when new students 
arrive in our district, we are able to close literacy gaps as we integrate them into our programs. 
 
The cohort data from prior years indicated that we needed to continue to focus on core components 
to ensure that we don’t cause students to “lose their proficiency” as they go from 2nd grade through 
4th grade.  The class of 2026 data indicates that we have made some growth gains with both the 
cohort and non-cohort students.  It is too early to identify that as a trend, but it is encouraging to 
see that we have around 15-20 more students proficient than when they were 3rd graders last year.  
 
Our goal still remains to have zero students who require retention when the effect of the law occurs 
in 2020.  The MDE has still not specifically identified how it will identify those students from the 
M-STEP data. The recent School Improvement Conference in Lansing included suggestions that 
the State is ready to offer a more definitive indication of which students would be retained. 
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Summary Dashboard for Prior Years 

Improving over Prior Years Summary – 2018   

Met Expectations: > +2% from previous 3-year average 

Partially Met Expectations: +/- 2% from previous 3-year average 

Did Not Meet Expectations: <-2% from previous 3-year average 

 All Students Economic Disadvantaged African-American / Black 

M-STEP 5th ELA   

M-STEP 5th Math   

M-STEP 8th ELA   

M-STEP 8th Math   

SAT 11th EBRW*   

SAT 11th Math*   

*Only two previous years of SAT data is available at this time. 
 

DIBELS Overall 3rd 

 
Summary Dashboard for Comparator Communities 

Comparator Communities Summary – 2016 & 2017 & 2018 

 
All Students 

(Meets: Top Three) 
Economic Disadvantaged 

(Meets: Top Three) 
African-American / Black 

(Meets: Top Two) 

M-STEP 5th ELA   

M-STEP 5th Math   

M-STEP 8th ELA   

M-STEP 8th Math   

SAT EBRW   

SAT Math   

SAT – Total Average   

Meets expectations is defined as ranking in the top three or top two (depending on category) in regards to our comparator 
communities. 

Did not meet expectations is defined as not ranking in the top three or top two (depending on category). 

Indicates that while meeting the criteria, there aren’t enough schools to accurately identify a ranking.  (e.g. there are only 2 
schools listed for the 5th M-STEP ELA) 
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Further Analysis 

In reviewing the data, the Curriculum, Instruction, and Assessment Office along with the Special 
Education Office take seriously both positive and negative moves relative to prior years and to 
our comparator communities.  These key national, state, and local measures of our overall 
performance are critical to mission and vision.  We also know that these three don’t comprise 
every educational assessment that is at the heart of Ends Policy 1.1 – but they are an important 
snapshot of our work.  We don’t take these performance indicators lightly, and we consider them 
carefully as we respond to the data – regardless of the performance being positive or negative. 
 
Overall our performance relative to prior years is fairly flat.  We did not have any great areas of 
growth over our previous three-year performance.  We had 5 metrics with declining performance 
relative to our previous three-year average.  The 8th grade ELA performance is concerning 
compared to the three-year average.  We have been looking at the historical data for this class 
and continuing to intervene during their freshman year.  The SAT data only has two previous 
years of performance information available.  (The SAT test began in 2016).  A majority of the 
indicators here are flat, but there are subgroups with improvement over the previous two-year 
average. 
 
Our comparator group performance was not where we would like it to be for the 2017-2018 
school year.  We have three years of trend information included in the table. We are still using 
the ranking system to identify how we compare with this cohort of school communities.  The 
African American subgroup has compared relatively well on the SAT.  We don’t have enough 
information to accurately do a comparison on the M-STEP results.  
 
 
Response 

The 2017-2018 assessment performance gives us reason to continue our work on our Multi-Tier 
System of Support (MTSS) model of work that has been successful over our past 7 years.  It 
continues to align instructional support using student learning centered methods.  This approach 
has connected well with our Professional Learning Communities.   
 
A core component of MTSS related to the data contained in MR 1.1 is the analysis that we do 
during District Data Review.  District Data Review occurs three times a year and includes 
building leaders, teachers, support staff, and district staff.  At this data review we engage in 
professional dialogue to identify improvement goals, root cause analysis, and actions to engage 
and improve our systems.  Our building teams continue this work at the building data review 
cycle to ensure interventions are improving student performance and directly impacting students. 
 
After the results of each M-STEP, SAT, and DIBELS cycle, our teams review and analyze the 
data to identify school improvement goals and respond to each testing cycle. 
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This testing cycle’s performance has caused us to focus on three main areas throughout the 
district:  early literacy factors, PSAT and SAT results analysis, and building level data dialogue 
protocols. 
 
Our early literacy components are focused on our systems response to the third grade reading 
law and the plateau in our DIBELS data.  At the district level we have focused this work in three 
key areas: 

1. Elementary English Language Arts Curriculum Review Team:  This is a team of 30 
elementary educators reviewing our assessment performance and making 
recommendations to our instructional program at the Y5 – 5th grade levels to ensure 
literacy success.  The team is focused on ensuring collective teacher efficacy of literacy 
instruction strategies as well as guaranteeing a viable curriculum.  The team has met 
over 5 times since January of 2018. 

2. First Grade Phonics Routines:  This is a district-wide instructional component designed 
to improve our collective teacher efficacy on instruction in phonics at the first grade.  
We have trained all first grade teachers in the past month to ensure a well-delivered 
phonics instructional program.  Educational researcher John Hattie indicates that phonics 
instruction has an effect size almost double (0.7) than the average effective program 
(0.4).8 

3. Improving Classroom Literacy Coaching:  Our Reading Specialists are identifying 
classroom coaching supports for our elementary teachers. The Reading Specialists are 
identifying coaching support needs and essential elements of literacy instruction. This 
will lead to coaching training and supporting literacy instruction. 

We believe that these three elements will create a more unified and well-equipped teacher group 
as a driver for positive change in our early literacy performance on MR 1.1 measures. 
 
PSAT and SAT results analysis has been a focus area for the middle school and high school 
teachers, especially the ELA and Math teachers.  With the advent of the PSAT for 8th grade and 
the use of the PSAT at 9th and 10th grades, we wanted to ensure that our teachers can analyze, 
interpret, and use PSAT and SAT results to improve instruction.  Travis Thomsen hosted a 
PSAT/SAT analysis training at PNMS in October to accomplish this training.  Secondly, at the 
high school level we moved our Algebra 2 course to begin in the fall of the junior year for our at-
risk math students.  This will expose them to three marking periods of Algebra 2 prior to the 
SAT as opposed to the one marking period prior to this year.  We believe that understanding the 
instructional elements that have connections to our PSAT and SAT performance, as well as 
providing students more exposure to our Algebra 2 instruction, are key drivers to our SAT 
performance on MR 1.1. 
 
  

                                                           
8 https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 
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Through District Data Review, we have trained all our building MTSS leaders in the use of a 
data-driven dialogue protocol9 designed to help teams focus conversations to move from data 
analysis into dialogue around root causes and then into decisions.  The State of Michigan is 
following other states in expecting the school improvement process to include a data-driven 
dialogue approach within a continuous improvement process.  This is part of the State’s “Top 10 
in 10” plan.  Our protocol was designed around Wellman and Lipton’s text.10  After three cycles 
of practice use at district data review over the past year, we are now publishing the documents 
for the teams to use in within their building.  We believe that our intentional training and 
equipping of building teams will impact their individual response to data, and inherently be a 
positive driver for system change at the building level. 
 
Our expectations are for systemic changes in these three key areas to make small, but intentional 
changes to our performance over time.  We believe that these research-based changes to our 
methods and processes will support improvement to the results indicated in MR 1.1.  We also are 
adjusting our methodology in the next reporting cycle year to reflect the changes in Ends Policy 
1.1.  One of our concerns is around the volatility of performance when comparing different 
cohorts. While we want to ensure we are improving, we know that each group of students is 
unique in its academic needs.  Our team has been exploring better measures that more accurately 
reflect our performance relative to prior years and to our comparator communities.   
 
We consider ourselves to be a reflective organization, focusing on our performance and 
continuously seeking to improve student learning.  We continue to pursue our district vision in 
support of our mission. 
   
 

                                                           
9 https://cdn.ymaws.com/www.wasda.org/resource/resmgr/Data_Summit_2016/Wellman-
DataDrivenDialogue.pdf 
10 http://www.miravia.com/mm5/merchant.mvc?Screen=PROD&Product_Code=DD 


